Theme: Post-1066 study: The Victorians and the British Empire


Year Group: Y6

Autumn Term
	Lesson Objectives
	Activities including differentiation
	AfL

I can statements

	Enquiry statement: Was the British Empire under the Victorians something ‘great’?



	1
To identify that Britain had an empire and to find similarities and differences between different empires learnt previously

Core learning:

Empires throughout history have had similarities and differences

Britain had an empire
	Did Britain have an empire and how was it similar or different to others?
Starter

Introduce the enquiry question and unpick the main elements of it – what is an empire and what can the word ‘great’ mean? Where have they come across ‘empire’ before?
Main

Start by completing one of the 4-quadrant grids (Frayer model): definition of empire, characteristics of an empire, examples and non-examples. When moving through each part, relate back to previous empires taught (Roman, Macedonian and Egyptian). Definition – should link to the expansion of land and control as well as resources; characteristics might include invasion, resources, power, wealth, slavery, religion, culture etc.; examples should be Roman, Greeks and Egyptians (albeit a very small empire) and non-examples should be Anglo-Saxons and Vikings.

With that established, ask if the Roman, Macedonian or Egyptian empires still survive today. Highlight that Britain had an empire, the largest in the world, that does still technically survive today in small parts around the world. Show the pictures of the different empires and compare the size and scale of them. Highlight Roman Empire being mostly Europe,. Macedonian being mostly Asia/Africa and British being worldwide At its height, Britain’s empire had around ¼ of the Earth’s population and land mass under its control, around 440m people being ruled by one tiny country! Ask the children if they think this is a good thing or not and who for. Highlight certain key points:
· It was dominated by trade and the desire for resources to come to Britain to sell

· It included slavery

· People had their lands taken from them

· New technologies were given like railways and communication networks
· The world became more connected

· It was ruled over by Queen Victoria for a long time, providing stability

Mini-task

Fill in the first box on the crib sheet

Main task

Complete the Venn diagram linking the different empires and highlighting the key similarities and differences
Challenge: Children to look at the middle section and explain whether which of these they think were positive or negative and in which ways – can they provide contextual examples for the Romans and Greeks?

SEND: Children to have partially-completed Venn diagram (3rd diagram on sheet) which asks them to insert answers they might be more likely to remember and are significant to the overall study
Plenary

Recap on the answers and have a discussion about the findings. What do they think of the similarities and differences? Return to the Enquiry Framework and ask if the elements of the British Empire that we’ve learned about so far make it ‘great’ or not.


	I can identify similarities and differences in empires that I have learnt about

	2
To identify some key dates in the Victorian era of the British Empire, noting the scale and duration of them

Core learning:
Lots of ideas that we have today originated in the Victorian era and have only been around a short while compared to primitive forms of each invention/event
	When was the British Empire and does it matter how long it lasted?
Starter

Recap on some of the similarities and differences between the Macedonian, Roman and British Empires – what did they all have in common? Did they all exist at the same time?
Main
Load up the enquiry framework and remind the children of the enquiry – what does the word ‘great’ mean? Locate the lesson and highlight the core learning and disciplinary concepts involved.
Use the timeline in classrooms to identify where the Romans, Greeks (Macedonian Empire) and Victorians are. Note how much larger the Romans and Greeks are on the timeline than the Victorians. Explain that the Roman Empire lasted from around 27 BC to around AD 476, roughly 500 years. Highlight that Alexander the Great’s empire lasted for a mere 13 years from 336 BC to 323 BC when he died. Finally, look at the Victorians and establish that the particular era lasted for nearly 70 years. Highlight that the empire started before the Victorian era and ended after it.
Explain that there is debate amongst historians as to when the British Empire actually started, with some saying it started around 1169 when the Anglo-Normans invaded Ireland, and others stating that it started around 1497 when Henry VII sent explorers and traders off to find new lands. Explain that we will be focusing more on what actually happened within the time than when it started.  Ensure that the children understand the words ‘scale’ and ‘duration’ as these will be crucial words for the main activity.
Explain that we will be focusing mostly on the Victorian period of the empire, which is the time that Queen Victoria ruled over it, as this was when the British Empire reached its largest and most powerful state. Load up either the interactive timeline:
https://time.graphics/line/679961
Or use the screenshot. The interactive timeline allows you to look at a little more detailed information. Identify that these inventions were some of the most incredible inventions that have shaped our world. Ask what they think about the scale – how long have we NOT had these compared to how long we HAVE had them. Look at the next timeline, comparing the scales:

https://time.graphics/line/680071
Or use the screenshot. Highlight how quickly things changed in the British Empire under the Victorians, meaning that lots of the world changed as well, given that Britain owned lots of the world. Highlight that, although Benz was German, the idea of the car quickly spread throughout the world and would have been implemented across the empire.
Mini task
Fill in the crib sheet about the chronology of the British Empire.
Task

Children use the date sheet to compare the length of time without the invention and the amount of time with  the invention, using phrases like ‘for thousands of years…for hundreds of years…for less than 200 years…’ noting the scale of each part, with and without it. They can cut out and stick in the dates individually or as a strip, writing next to them (see the SEND partly-completed scaffold as an example)
E.g. For thousands of years, the quickest way to travel on land was by walking or by horse and cart. The railways have been around for less than 200 years.

Challenge: Children to think about and comment on the number of inventions that have impacted our world in such a short space of time, noting the scale: ‘Lots of new inventions were created in a short space of time that we still use today, like cars, phones and refrigeration. This all happened on a much shorter scale than living without all of those things.’
SEND: Use the part-completed scaffold with sentence starters to help. Children to stick sheet in and write on it.
Plenary
Recap on some of the inventions and their scales – which ones are they surprised about? Link back to the enquiry and ask if these inventions made the British Empire ‘great’’?


	I can identify the significance of scale and duration across history

	3
To identify some of the key elements that caused the empire to grow

Core Learning:
To identify the central role of trade as the main factor in growing the empire
	What caused the expansion of the British Empire? 
Starter

Give me 5 – Children write down an event/invention from last lesson on a whiteboard. As a table, they all move around one place, whiteboards staying still, and write down something that ISN’T on the whiteboard in front of them. This exposes them to different events and makes them think about a variety of different things rather than just sticking with one. This could be done just once or looped again. Children can ‘gain’ points by thinking of something new or correctly writing down the date of the event/invention.

Main

Load up the Enquiry Framework and look at the question. Locate the lesson and highlight the core learning and disciplinary concepts.

Quickly explain at how we looked at a variety of different events and inventions that had huge impacts on the British Empire under the Victorians and that lots of these will be useful in today’s lesson to explore how and why the empire spread so much under the Victorians.
Load up the Thinglink page:

https://www.thinglink.com/scene/1607896051707019266
(This lesson can either be done altogether looking through each part as a class or the children can use the link above ((QR code for iPads in L3 folder)) to research it themselves and make notes.)

Show how the link works by tapping on the question mark on Britain. Each question mark then loads up different pieces of information. This first link is all about trade and might be best going through with the class together as this one is central to the rest. Again, click the central question mark and read through, explaining how trade was the main reason for the expansion of the empire and that pretty much everything else linked to trade in one way or another. Look at the picture on the left and make sure the children understand the difference between ‘import’ and ‘export’ and what they actually mean. Go through each of the question marks on this page and highlight the key information. 

Mini-task

Complete the L3 box on the crib sheet to highlight how and why the empire expanded.

Children can then go off and research the rest on the iPads. 
Task

Children make links between the different components of the empire. This can be done AFTER all of the research or whilst doing the research itself if that helps make things easier. They can either draw their own charts or use the template in the Resources, but they should write a few words or a sentence about HOW each element links and not just draw lines.
Challenge: Children to think about how each of the outer elements were linked to trade. Do they think that the Roman Empire was based on trade as much as the British Empire was? What examples can they give of trade in the Roman Empire – slaves, metals, wool, wine, coins, pottery etc.
SEND: Children to use the template from Resources to show links. Children can then either write down some of the links or verbally explain them. They could also choose a limited number of elements to link together like trade, steamboats and railways.

Plenary

Share some of the links that have been made and how they helped the empire to grow. Return to the Enquiry Framework and see if the growth of the empire made it ‘great’?

	I can identify how different elements of history are connected

	4
To identify that the British Empire had impacts on different elements of society

Core learning:

That British society was affected ‘positively’ and negatively by the British Empire
	How did the empire change society?
Starter

Place the pictures out on tables with sheets of paper. Children have 30 seconds on each table to write something down about each picture, making sure they don’t write the same thing down as someone else. At the end, go around each picture and highlight what has been written for each.
Main
Load up the Enquiry Framework and locate today’s lesson, highlighting the key knowledge and concepts. Explain that we will be following on from last lesson with how the different elements that we looked at might have affected people’s lives both in Britain and within the empire.

Start off by explaining that Britain was the ONLY industrialised country in the world for a long time – ask what industrialised means. Explore how industrialisation happened and link it back to Teesside – lots of mines, lots of factories, machines making things etc.
Go through the PowerPoint, highlighting some of the key differences between rich and poor. Then look at how the empire affected the rich, the poor and children, noting the impact of education on ‘advertising’ the empire to future generations.
Mini-task

Fill in the box on the crib sheet about how society changed under the Victorians.

Task

Complete a Carroll diagram about rich, poor, children in Britain and the effect of the empire on them. Show the example from the PowerPoint to help visualise it.
Challenge: Children to debate about whether the empire had positive or negative effects on society in Britain – who did it benefit most? What about people from different parts of the empire? Did it affect them?

SEND: Children can use the template to help. This could be partially filled in already or given verbal feedback.

Plenary
Recap on some of the ideas collected. Return to the enquiry – did British society become ‘great’ through the empire? What about people and lands that Britain conquered? Do they think that they became ‘great’ as well? 

	I can identify the impact of empire on Victorian society

	5
To identify the main features of Victorian housing and the impacts of the British Empire on housing

Core learning:

That the British Empire played direct and indirect roles on housing during Victorian Britain
	What were Victorian houses like and were they affected by the empire?

Starter

Word Association – children have whiteboards/jotters and write down as many words as they can think of that associate with the given word. Words could include: empire; trade; rich; poor; children; railways; steamboats; telegraph; refrigeration; British etc. Children share some of their ideas if they have something unique.
Main

Load up the Enquiry Framework and locate the lesson. Recap on what they think so far as a response to the overarching question. Look at the lesson question and concepts involved.
Ask children what they can remember about society from the previous lesson and how it might have been divided – rich and poor. Explain that we will be taking a look at both of these and building on from what we learnt in the previous lesson about how the empire affected people.
Start with the poor:
https://www.mozaweb.com/en/Extra-3D_scenes-Working_class_district_19th_century-45107
Load up the 3D scene and ask the children if the initial view looks familiar to any pictures that they saw in the last lesson – view from Newport Bridge of Middlesbrough with lots of houses clumped together. Click through the various views at the bottom and look at the cutaway of the house in particular. Explain how these houses were often known as ‘two up, two down’ as they usually only had four rooms in total, sometimes with entire families living in a single room, meaning four families living in one house. Ask why they think so many poor people lived like this – relate back to industrialisation and the need for workers to live close to the factories because they were paid poorly and so they couldn’t afford transport to their jobs. Link back to the demand to produce materials to sell to the empire and the rest of the world. Highlight the lack of furniture and possessions. Recap on how the empire did allow poor people to access meat all year round and offer the opportunities for different types of fruit and vegetables.:
https://recherche-collection-search.bac-lac.gc.ca/eng/Home/Record?app=fonandcol&IdNumber=2845212
Use this website and the + button to zoom in and see the types of foods that people might be able to buy. (The image was produced in 1927 but is a good indicator of what might have been on offer)
Now move onto the rich:
https://www.mozaweb.com/en/Extra-3D_scenes-Bourgeois_salon-208262
Load up the 3D scene and click on the Salon view. Highlight that this would have been just one of many different rooms in a wealthy person’s house. Explain that many of the items in the room would have come from different parts of the empire – wood for the furniture from Canada; rugs from the Middle East; tea that is being drunk from India; coffee from Sri Lanka; silk curtains from Asia; cotton for clothing from America; woollen clothes from Australia etc. Highlight the abundance of furniture in different styles, materials and colours.
Mini-task

Fill in the crib sheet about the differences in housing and the effects of the empire on housing

Task

Children pretend that they are interviewing a poor Victorian and a wealthy Victorian about their homes. Using the questions on the prompt sheet, they provide responses. This can be done either as a written exercise where children cut the questions along the dotted line and respond underneath or it could be recorded on Seesaw with QR codes printed and stuck in for evidence. Children should include the effects of the empire on their respective houses and not just list what was in it. Pictures of each house are included in Resources.
Challenge: Children to think about how much houses have changed from the Victorian era to now – what evidence is there of their influence? Do we still have Victorian style houses? Do we still have similar materials in our homes?
SEND: Children could work with a partner to generate answers to respond to the prompt questions or use the SEND prompt sheet (Resources) to aide memory 
Plenary
Children share what they have done and compare the similarities and differences between rich and poor housing. How much impact did the empire have on each type of house? Did that make the empire ‘great’?


	I can identify how the British Empire changed Victorian houses

	6
To identify the role of religion in expanding the British Empire

Core learning:
That the British Empire under the Victorians was largely a ‘civilising’ mission guided by religion
That scientific and religious views of the Victorians changed due to the theory of evolution
	How did people’s beliefs affect the empire?
Starter
Feature teacher – have the features of Roman and Egyptian religion up on the board (Resources). As a pair, children draw a Venn diagram with Romans for one circle and Egyptians for the other. They add in the correct labels for each. One takes Roman, the other takes Egyptian. If they are correct, they score a point. If they can put one in the middle, they score two points. Whoever has the most points wins. They could do this with different coloured pens or pencils on paper instead to track down who wrote down what. This will remind them of some of the features of different religions that they have studied so far.

Main
Locate today’s lesson on the Enquiry Framework. Highlight the concepts being used today.

Ask the children which religion they think is dominant in Britain. Highlight that we are largely Christian, but of course other faiths are practised as well. Explain that the Victorians were largely religious and followed different branches of Christianity. Between 1840 and 1870, the Church of England, one branch of Christianity, built over 1,700 churches and restored around 7,000 more. This led many Victorian imperialists to believe that it was their ‘duty’ to go and ‘enlighten’ people around the empire and ‘elevate’ them to higher moral standards.
Recap on what the main ‘purpose’ of the empire was – trade and to make money. Now we have another purpose: to make people more ‘civilised’. Ask the children if they think that those people wanted civilising? They’d had horse and cart replaced by trains, sailing boats replaced with steamboats and telegraphs installed instead of sending letters. Surely they had become ‘civilised’ enough, hadn’t they? Highlight how Victorians must have felt about the idea of ‘elevating’ other societies and how other people might have seen Britain as arrogant and preachy.
Ask if they know of anyone or anything in the Victorian era that helped to change the domination of religion? Highlight Charles Darwin as being one of the most influential scientists of all time: https://www.youtube.com/watch?v=T0B6os-6uuc
Or
https://www.youtube.com/watch?v=u0jwKnYI5nc
Make sure children understand what the theory is and how natural selection plays a part in it. Highlight how this challenged many ideas against the church, but it was also taken by some within the British Empire that the existence of the empire itself was proof that the ‘British were selected by nature to rule.’ Ask the children if they can start to see a darker side to the British Empire through this?
Mini-task
Fill in the crib sheet for this lesson.

Task
Print the various pictures (Resources) out for the children to stick into their books in order. Start with ‘The White Man’s Burden’ showing the British and Americans carrying the indigenous people up the rocks towards ‘civilisation’. Highlight the ‘superstition’ rock in the bottom left and how that related to the native people’s religions – imperialists thought that other religions were ‘wrong’ and needed to see the ‘light of Christianity.’  Write an explanation together next to the picture about how religion was used across the empire to ‘civilise’ people. Next, look at the ‘Barbarism’ picture – can the children suggest what this is showing? Write an explanation together next to it. Next, look at the ‘Pears’ Soap’ picture and have the children highlight the key words – ‘lightening’ ‘burden’ ‘brightening the dark corners’ ‘amongst the cultured of all nations’ and also highlight the images in the bottom left and right showing the ships and dispersal.

Then stick in the picture of Darwin as a monkey and the children can explain his theory of evolution. Finally, stick in the picture of ‘The Path of Education’ and have the children explain how many people were upset by Darwin’s theories – highlight the piper’s leg that reads ‘science falsely so-called’ and the left-hand side saying ‘Disbelief in the God of the Bible’.
Challenge: Children to think about the impact that Darwin’s work has had on schools and teaching today - how science has become an integral part of the curriculum; how evidence is used to explain things; how religion has become less dominant in explaining the world around us etc.

SEND: Children use the scaffold to help explain ideas for each picture.
Plenary

Ask children for their interpretations of the pictures about Darwin. Link back to the Enquiry Framework and ask if religion and the ‘civilising mission’ made the empire ‘great’?

	I can identify how beliefs shaped the British Empire

	7
To identify different interpretations of sources of evidence and their purpose
Core learning:
That sources of evidence can be interpreted in different ways
That sources of evidence can have different purposes for different audiences
	What evidence do we have of the British Empire under the Victorians?
Starter
Recap on the difference between a primary and a secondary/interpretative sources. Children to then work in pairs and sort out the sources from topics learnt previously. Highlight how the newspaper report could be either, depending on when it was written. Explain that secondary/interpretive sources should use primary sources and usually give a generalised account – a website might tell us about the Vikings in general, rather than giving us actual specifics.
Main

Ask the children how they think we know so much about the British Empire. Highlight that it’s from sources of evidence like they have just sorted. Recap on some sources of evidence that they have looked at previously – Boudicca: how do we know about her? (Only from Roman writers) What does that mean about how it looked? (The Romans made her look and sound fierce so it wasn’t as embarrassing to lose to her) Did we ever find out about her from HER point of view? (No) If you were a writer in Roman times, do you think you could have written anything negative about the Emperor and it would have been published without consequence? (No, most likely killed or imprisoned)
Explain that we have lots of sources of evidence about the British Empire under the Victorians because people were much more literate, writing was common and new forms of recordings such as photographs and some video existed. The earliest surviving video footage of film and sound (unrelated to each other but put together in the clip) is from 1888:
https://www.youtube.com/watch?v=myQpkIlv_lw
Hand out a selection of the BBC’s British Empire magazines for children to be taking a look at. Ask them if these are primary sources or not – look at the dates at the bottom of the inside covers for when they were printed. Highlight that they are not primary sources but they contain lots of pictures, drawings and maps which are primary sources. Give them a minute or two to take a look and highlight anything interesting that they find.
Ask if the children think, like the example of Boudicca, that we have evidence from both sides? Do we just see the British experience? Do they think that writers and publishers could create something that went against the idea of the empire? Highlight some of the sources that we used in the previous lesson – which ones were pro-empire? What about the ones for Darwin? Did they question him or mock his ideas? Explain that we have an overwhelming amount of sources for pro-empire, but not as many for those against it (anti), mainly because a lot of the places within the empire were illiterate However, there were some people back home who didn’t like the idea of the empire.
Mini task

Complete the crib sheet for this lesson

Task 

Load up The White Man’s Burden image and explain that we are going to analyse a number of sources like these in small groups following a series of questions to help us. Analyse the White Man’s Burden together, establishing that it is pro-empire, key words are ‘superstition, slavery, cruelty’ etc. and most importantly ‘civilisation’ and that it shows the British and Americans as saving different people and making them civilised. 
Tell the children that they will have 1-2mins with each source to write down what they think and key elements that they can see.
For each source, print it on A4 so that it is clear and stick it onto a large piece of newsprint (A3 example in Resources). Then have several versions of the questions/interpretation sheets stuck around out for each group to add to. These can be covered over as each group moves on using some black card or left open to help each new group. If covered over, then when the children come back to their starting source, they can take them off and compare the different interpretations.
Challenge: Groups who are able can start thinking about the effects of these sources on people at the time. Which ones do they think would have had the most impact? Would the anti-empire sources have been as easy to access as the pro-empire ones?

SEND: Children to be placed into groups with other children who can help facilitate discussion. They can also use a scaffold to help them analyse the sources.
Plenary

Report back on what the children thought about a variety of different sources. Did they think there was a balance of pro and anti-empire? Think about the enquiry – do the sources suggest that the empire was ‘great’? Who was suggesting that it was and why?

	I can identify how sources of evidence create interpretations


	8

To identify contrasting views of the British Empire

Core learning:

That historians remain divided on the British Empire but current historiography leans more towards it being a negative thing
	What are historians’ interpretations of the empire under the Victorians?
Starter

Locate today’s lesson on the Enquiry Framework and highlight how this is the final ‘lesson’ before the assessment. Recap on some of the most significant elements that the children have learnt throughout the topic, highlighting that we will be looking at the significance of them and the interpretations of them.
Main

Ask the children to look at the list of words linked to the British Empire on the board and to write down what they think of it – this can be done on whiteboards individually or in pairs to generate discussion. Establish that what they have written is an interpretation and this means a viewpoint on something. This is exactly what historians have to do when looking at evidence, is analyse it, like the previous lesson, and provide an interpretation of it.
Highlight how historians’ interpretations of the past can change over time when new evidence comes to light – a single pot or piece of artwork can change the way we think about an entire group of people, when they existed or how they interacted with each other. Explain that historians’ view of the British Empire has changed over time and it is mainly now thought of as something negative. Which elements of the British Empire do they think might have been negative?

Show children the extracts of the debate from the British Empire magazine (extracts in Resources):

https://www.magazinesdirect.com/az-magazines/48179878/book-of-the-british-empire-6th-edition.thtml?j=BKZ
Highlight that the section is called ‘Britain’s pride or shame?’ and there are some interesting conversations between four different historians:
When the four historians were asked ‘How successful was the great ‘civilising’ mission of the Victorians?’, one response implies that it ‘was successful’ as it brought millions of people together under one flag, but also that it ‘brutalised’ the world.
When asked ‘What positive achievement of the British Empire – if you believe it has any – is the most significant?’, another historian states that the argument becomes diluted to ‘famine, death and slavery, but it built railways, bridges and rules of law, so it was quite balanced’ which they believe is a difficult view to hold.

Finally, look at the view of a different historian, Niall Ferguson, who states that there were ‘beneficiaries’ of empire, that he has relatives across the world, that it changed the world by: instilling English language, Scottish and English banking, common law, Protestantism, team sports, forms of democracy and the idea of liberty. Show the link:
https://www.lrb.co.uk/the-paper/v33/n21/pankaj-mishra/watch-this-man
This is the fallout from a review of Ferguson’s book by an Indian essayist. Scroll through to about half-way down where it says ‘Letters’. Mishra had reportedly called Ferguson a ‘racist’ as Ferguson is known for painting the British Empire in a more positive manner, but take a look at the opening paragraph under ‘Letters’ and then the end where Ferguson demands an apology. Keep scrolling to show that the spat between them continued, with Mishra refusing to apologise and Ferguson threatening to sue him (but never did)!

Task
Give children the extracts to write about the potentially opposing views and why this debate is important and continues. Have prompts up so that children can see them (Resources)
Challenge: Children should start preparing for their assessment by looking back through their work and starting to highlight key parts that they think will help them respond to the question – how do they feel about the British Empire? What evidence do they have? Which of the historians do they think they match most closely?
SEND: Children to record a simplified version of the debate, stating that some historians think the empire was wholly negative whilst others think there were some positives.

Plenary

Children share their writing on the opinions and why that debate is still ongoing. Link back to the Enquiry Framework and how that might have helped us prepare for the assessment in the final lesson.

	I can identify how historians views have changed over time

	9

To respond to historically-driven enquiry questions
	Assessment

Remind the children about the enquiry that we’ve been working towards:

Was the British Empire under the Victorians something ‘great’?

Quickly recap what has been learnt through the crib sheet, highlighting some of the most important elements and how historians interpret the British Empire from the previous lesson. Children can be given time to discuss their thoughts and opinions but should also think about giving reasons and evidence for what they think.

Task - Assessment

Children should respond to the enquiry question with it being placed somewhere prominent on the page. This could be a double-page spread with boxes for different elements coming off of it or just written as an essay in paragraphs, whichever they feel most comfortable representing. Highlight the use of evidence and how they can refer back to the crib sheet and their previous lessons to help them, this is not simply a test of their memory. They should also try to include a viewpoint of an historian or at least make reference to the current historiography of the British Empire currently, whether they align with it or not.
Working at: Children should produce a competent response to the question that acknowledges several elements of their learning and provides some sort of argument linked to the views of historians

Greater depth: Children should produce a cohesive argument that draws on a number of different elements of their learning, making claims that mirror those of historians using evidence to support
	I can respond to historically-driven enquiry questions


