Theme: Ancient Civilisations and Ancient Egypt

                 Intended Year group:  4
	Lesson Objectives
	Activities including differentiation
	I can statements

	1

Understand the achievements of the earliest civilizations – an overview of where and when the first civilizations appeared 


	Overview of the Earliest Civilisations – What links the Ancient Egyptians to the other Early Civilisations? - Similarities/ differences, cause and effect, continuity and change
Explain that we are going to be investigating some of the oldest and most ancient civilisations from history as an overview, then exploring one of them in-depth. What does ‘earliest’ mean? Take suggestions and give definition: belonging to the very distant past and no longer in existence.

Use ‘L1 The Earliest Civilisations’ PPT to show where some of the earliest civilisations came from. Ask chn what ‘civilisation’ means. Take suggestions and give definition: the society, culture, and way of life of a particular area.
Explain that ALL of these civilisations started life near rivers – ask why – water provided everything that they would need: fertile soil to grow crops, fish to eat, transport, water to drink etc.

Mini-task
Explain that the chn are going to have a few minutes to ‘create their own civilisation’ (can be done on whiteboards/jotters/mentally – they should think about which 5 aspects they feel are most important to a successful civilisation. Once task is done, share ideas. Play devil’s advocate with answers and point out the successes and flaws of some of their civilisations. Then explain that most of these early civilisations had nearly ALL of these things.

Go through each civilisation and highlight its position on the globe and the estimated dates. Highlight that most of these civilisations existed at the same time as each other or very close together. Also highlight the fact that they are fairly close to each other geographically and this suggests people moving and spreading out over time. This could be why they shared similar aspects to each other.

Task

Leave the final slide on the screen for the class to refer to.

Children to complete ‘The Earliest Civilisations Questions’ sheet. Label the map, cut it out and stick it in, then answer the questions in full.

SEND: Children to complete the second sheet with more direct questioning.
Challenge: Encourage children to look at the similarities and differences between the civilisations and make comparisons. Children can then use books/websites to research more about a chosen civilisation.
Plenary

Quickly recap on when and where these civilisations were found and ask the children to point out some of their achievements.


	I can identify similarities and differences between the earliest civilisations and why they were significant


	2
Continue to develop a chronologically secure knowledge and understanding of world history, establishing clear narratives within and across the periods they study by learning about where and when the Ancient Egyptians lived.


	When did the Egyptians exist? – Chronological understanding

Starter – needs iPads
https://wordwall.net/resource/29157877
Go through this activity with the children first to recap on the Earliest Civilisations and some of their major achievements. Then send it out to children’s iPads using AirDrop and challenge them to see who can get them all correct in the quickest time.

Main

Show the enquiry framework and locate today’s lesson. Look at the lesson’s question and recap on the overarching statement that we’re working towards. Highlight the key skills for this lesson.

Explain that, after studying the Earliest Civilisations, we are now going to be focusing on the Ancient Egyptians in-depth. Ask the children what they think of when we say ‘Ancient Egypt’. Take feedback, noting that they will mostly say ‘mummies’ and ‘pyramids’. Introduce the enquiry framework and explain what our enquiry statement that we will be working towards will be:
The Ancient Egyptians are only known for their mummies and pyramids.
Explain that we will be looking to see if this statement is true, whether they agree with it or not and whether they managed to achieve anything more than this.

Chronology/Timeline

Show children the KS2 Timeline and have them discuss where Ancient Egypt exists on that timeline – one of the first civilisations; lasted for around 3,000 years; concurrent with lots of other civilisations; potential links with other civilisations etc. Talk about the duration of it in comparison to other civilisations on the timeline and the scale of Ancient Egypt – why do they think that it is so much larger than virtually anything else on the timeline?
Now highlight why our Egyptian timeline starts at 3100BC. People have lived in Egypt for thousands of years before 3100BC but Egypt was divided into Upper and Lower Egypt (Upper Egypt was actually in the south and Lower Egypt was in the north due to the geographical elevation) Around 3100BC, this is roughly when Upper and Lower Egypt were unified by a king called Narmer.

https://sketchfab.com/3d-models/replica-de-la-paleta-de-narmer-64e0720074784b4db6960aa478a65d23
Show the Narmer palette (link above – a palette was used to mix eye makeup for the king) which shows King Narmer sacrificing an enemy with 2 enemies dead underneath him. The hawk god Horus presents him an offering of Lower Egypt. On the other side, the top shows Narmer (much larger than the others) with his troops in front of him and beheaded enemies. The largest part shows two servants controlling lions (their necks intertwined where the paint mixing would take place) who would be controlled by Narmer, displaying his authority. In the bottom part, Narmer is represented as a bull, crushing a rebellion. This was actually an incredible achievement because Egypt became the first nation-state in the world, where different groups of people now belonged to a single country.
Explain that Egypt’s history is quite complicated but that we will look at that in the next lesson. Ask the children why they think the timeline ends at 332BC. Could it have something to do with another set of people on the timeline? Explain that Egypt was actually invaded by numerous sets of people because it was powerful and had lots of grain which people needed to feed their civilisations. Our timeline ends at 332BC because this is when Alexander the Great, a Macedonian general who was heavily influenced by the Greeks, invaded and took control of it, bringing lots of Greek influences.

Task

Tell the children that we are going to be deepening our understanding of Ancient Egypt on a timeline by using toilet paper! Take the children either into the hall or outside and explain that, in groups, they are going to use their toilet rolls to make a timeline of the civilisations that they have looked at so far.  They will need around 54-60 sheets (1 roll per group should be enough) and pre-cut border roll (display border rolls or even string would be fine) for each civilisation on the timeline. This is to save them time so that they can be making comparisons. The Egyptian timeline will go UNDERNEATH the toilet roll, whilst the other civilisations will go ABOVE the toilet roll. 
Children to first place on the civilisations that they’ve studied so far (these can be placed or stuck down using tape/blu tack) Encourage them to keep all of the British aspects in a single line like on the timeline they’ve just seen:

Stone Age Britain (+3500BC – 2500BC)

Bronze Age Britain (2500BC – 800BC)

Iron Age Britain (800BC – AD 43)

Roman Britain (AD 43 – AD 410)

Ancient Egypt (3100BC - 332BC)

Indus Valley (2600BC – 1300BC)

Shang Dynasty (1600BC – 1046BC)

Ancient Sumer (+3500BC – 2000BC)

Highlight that the perforations will act as 100 year markers and that they now need to highlight certain key dates on the timeline using the cards:

Egypt – 3100BC – unification

            2670BC – pyramid of Djoser built
            2600BC – Great pyramid built

            2520BC – Great Sphinx is built

            1341BC – Tutankhamun born
            332BC – Alexander the Great invades

              69BC – Cleopatra born

              30BC – Romans invade

Ask the children to look at when the pyramids were built, when Tutankhamun was born and when Cleopatra was born. Highlight how long away they were from each other and that the pyramids had already been around for over 1,000 years when Tutankhamun was born and over 2,500 when Cleopatra was born. To put it into context, highlight that Cleopatra’s life was closer to the moon landings in 1969 (around 2,000 years) than the building of the pyramids (around 2,500 years!)
Now ask them to add on these two events to the top of the timeline:

World:

            2600BC – Stonehenge stones added

            1650BC – Woolly mammoths become extinct
What do they notice about Stonehenge and the woolly mammoths? Did they think that these events happened at the same time, before or after?

SEND – children working in groups to be supported by other children and adults
Extension – children to explain how the scale of Ancient Egypt is different to the Romans and whether they feel they might have accomplished more than the Romans given that they lasted longer.
Plenary

Ask children to share their thoughts on where Ancient Egypt belongs chronologically and the links that they made between Egypt and other civilisations – before, after, concurrent, trade, war, scale, duration etc.


	I can place ancient civilisations into chronological order and comment on their position in history



	3
Identify the issues relating to accurate recording of Egyptian chronology
	Why is Ancient Egyptian history so famously difficult to understand? Chronology

Starter
Recap on last lesson’s learning about Egypt’s chronology within the world context. Ask children to test each other WITHOUT looking at the timeline – name a civilisation BEFORE Ancient Egypt, AFTER and 2 concurrent. Share examples and what their potential relationships might have been – trade, war, empire, exploration etc.
Main

Show the enquiry framework and locate today’s lesson. Look at the lesson’s question and recap on the overarching statement that we’re working towards. Highlight the key skills for this lesson.
Explain that Egyptian history is difficult to piece together on a timeline for a few different reasons:

1. The Egyptians didn’t date things by year – they dated them by the year of a king’s rule – ‘This happened in the 4th year of King Ramses II’s rule’ – why might this be difficult to work things out?

2. Just like the Stone Age, Egypt’s ancient history is broken down into different periods – the Old Kingdom, the Middle Kingdom and the New Kingdom (recap on Palaeolithic, Mesolithic and Neolithic from the Stone Age and Kingdom, Republic and Empire from the Romans)

3. It was also organised by something called a ‘dynasty’ – recap on hearing that word with the Shang Dynasty. Explain that it means a family ruling somewhere for a long period of time, passing down from one member of the family to the next.

Show the Dynasty and Kingdom timeline. Children DO NOT need to know all of the different dynasties, but they should be aware of the 3 major kingdoms – Old, Middle and New. Explain that this is why we have problems in understanding Egyptian history and this is one of the things that Ancient Egypt is actually famous for, it’s confusing and multi-layered timelines. Establish what ‘dynasty’ means and how these fitted in with the different kingdoms – different families who ruled for periods of times which have been grouped into different kingdoms of Egyptian history. Explain that the various kingdoms were known for different things:
· The Old Kingdom is usually remembered for its pyramids and tombs

· The Middle Kingdom is usually remembered for bringing stability and peace with its fortresses and its development of art, literature and culture

· The New Kingdom is usually remembered for expanding the Egyptian empire and conquering new lands – who else have they studied that had an empire?

Children to complete their crib sheets.

Now show the ‘Egypt Ruled By’ timeline and explain how we have the 3 major kingdoms, but after the New Kingdom, what do they notice about who controlled Egypt? Why do they think Egypt was continually invaded by Libya, Persia, Greece and then Rome? Explain that this is really important in us understanding Egyptian history because it is actually very similar to the history of Britain – for a long period of time, Egypt was being invaded and ruled by people from different countries and cultures because of the resources that it had (recap on how the Romans came to Britain for its resources and highlight how the Anglo-Saxons and Vikings came here for similar reasons) 
What do the children think the impact of these foreign rulers had on Egypt? Have them think back to the Roman impact on Britain – did things change? To what extent? Do they think it was the same for Egypt? Or do they think their entire way of life changed?
Mini-task

Children fill in their crib sheet about the difficulties of Egyptian chronology.
Task

Explain that the children are going to act as Egyptologists on an internet forum (Reddit or Discord), helping people who are trying to understand Ancient Egypt’s history. They need to respond to each person’s question the best that they can. They can use SOME internet language if they choose to, but they need to focus on the historical accuracy of their answers.
SEND: Children to have key vocabulary to assist with each answer and can record their answers on an iPad if easier.

Challenge: Children to make links in their answers to other periods of history that they have learnt – different periods like the Stone Age, empire like the Romans, invasions just like Britain etc.

Plenary

Children to read out some of their answers and the class listen to see if they have responded correctly and accurately. Can they remember the 3 different kingdoms? What is the difference between the kingdoms and the dynasties? What are the kingdoms remembered for? What about control from foreign powers?

	I can identify the issues with Egyptian chronology

	4
To understand the many achievements of the Ancient Egyptians and their impact on others around them and on us today
	What did they achieve? – Significance and interpretation – long session (may need splitting into two)
Starter

Recap on previous learning about chronology:

https://wordwall.net/resource/29264994/history/egyptian-kingdoms-recap
Can they explain the differences between the kingdoms, what each one was mostly remembered for and how it was similar or different to other periods that they might have studied?
Main

Show the enquiry framework and locate today’s lesson. Look at the lesson’s question and recap on the overarching statement that we’re working towards. Highlight the key skills for this lesson.

Explain that we are going to be looking at what Ancient Egypt managed to achieve. Can they think of anything that they’ve learnt so far that would be classed as an achievement? Recap on what the Romans managed to achieve – aqueducts, sewers, concrete, coins, empire, buildings etc.
Ask if, because of where Ancient Egypt sits on the timeline, they think that Ancient Egypt is likely it have more or less ‘first’ achievements? Do they think that the Romans were likely to have been influenced by the Egyptians? What about other people on our timeline? Do they think the Greeks were influenced by Egyptian achievements?

Explain that the Egyptians had MANY achievements but we can only highlight a few key ones throughout the lesson as there are too many! Recap on how Egypt was unified around 3100BC. Explain that this was SO important for a number of reasons. This links in with the concept of ‘cause and effect’ where the effects were much larger than the cause. When Egypt became a ‘country’ (the first in the world) this meant that people had a sense of belonging, which meant that they would fight for that. This meant that they could create an army with people from all over the country. This was the first standing army in the world. Having one leader (pharaoh) who held absolute power and was treated as a god meant that all decisions came from one place. Because the pharaoh (man or woman) was treated like a god, their word was final and the people wanted to please the pharaoh.
Explain that the pyramids are obviously an incredible achievement that most people in the world are aware of, but load up the Pyramid of Djoser 3D scene:

https://www.mozaweb.com/Extra-3D_scenes-Pyramid_of_Djoser_Saqqara_27th_century_BC-148022
and talk about how this was the first ‘successful’ pyramid ever built in Egypt and was, at the time, the most advanced building in the world due to its size and structure. This was then followed up by the pharaoh Sneferu who built THREE different pyramids in a bid to perfect the pyramid structure that we know today. Use the link to show the pyramids he had built:

https://en.wikipedia.org/wiki/Sneferu#Building_projects
Explain that Sneferu’s son Khufu then perfected the pyramid to create the Great Pyramid of Giza, which was then followed up by two other pyramids by successive pharaohs after him:

https://www.mozaweb.com/Extra-3D_scenes-Egyptian_Pyramids_Giza_26th_century_BC-8073
Explain that, whilst we still aren’t 100% sure about how the pyramids were built, we DO know that they WEREN’T built by slaves and potentially, up to 90,000 people worked on the pyramids a few months at a time. This is the result of the pharaoh being able to call workers from around the country as they were loyal to him and they lived to serve the country. 
The pyramids were an amazing achievement which still baffles historians and archaeologists today, but they also built huge temples as well:
https://www.mozaweb.com/Extra-3D_scenes-The_Temples_of_Abu_Simbel-528557
This temple was built by Ramses II and is an incredible feat of engineering. Highlight though that the pyramids and temples were NOT accessible for ordinary people. The average Egyptian might know about these buildings, but would never have entered them, only the pharaoh and high-ranking priests. Does that make it significant, if it’s not for the good of everyone? To build these incredible structures (in some parts of the pyramids, they are that accurate that you can’t even slide a piece of paper between the stones) they had to have a basic understanding of maths and engineering.
Highlight that the Egyptians were also very interested in science and the body. A collection of papyrus papers called the Edwin Smith collection is one of the oldest surgical textbooks ever found and details incredible surgeries and medical knowledge. They learnt a lot about the body through mummification when they would cut open the body and take lots of different parts of it out. They weren’t all correct though as they thought that the heart controlled the body and not the brain:
https://www.worldhistory.org/image/4542/edwin-smith-papyrus/
As we have seen, the Egyptians did record things down on their own version of paper called papyrus. The Egyptians were one of the first civilisations in the world to:
· Create their own form of paper which they exported all across the Mediterranean

· Create a written language (multiple version of it, not just hieroglyphics)

· Keep records of important things using the above two points

This means that we know quite a bit about them from different sources of evidence. 

Not only did they do all of the above, they were able to use the land around them to survive which is an achievement in itself! One of the things that the Egyptians were most famous for was how they could manipulate and take advantage of the Nile. Explain that they developed a calendar system based around 365 days a year that was split into 3 months – the time of flooding, the time of planting and the time of farming the grown crops. Because they had this system and knowledge of time, they could prepare for it and know almost exactly when these events would take place. To really make the most of it, they would dig channels, ditches and canals to direct the water to wherever they wanted it to go.
Mini-task

Children fill in their crib sheet with some of the most important achievements

Task

Explain that they will be completing a Diamond 9 activity (handouts on last page of Ancient Egyptian Achievements and Diamond 9 PPT) to place each of these achievements into an order of significance – most significant at the top, least at the bottom. Highlight that there is no right or wrong answer, but that they should think about WHY they are putting these achievements where they are.

Give children time to place their diamonds and then ask a selection of them what they put at the top and bottom. Children should think about how this would look for different people. Have them start off by thinking about how ‘impressive’ each achievement is. After a few minutes, tell them that you’ve just remembered that the focus is wrong, and that we need to think about this in terms of ‘everyday people’. How does that change the structure of their diamond? Then tell them that you’ve got it wrong AGAIN and that we actually need to think about this from the perspective of the impact on ‘making Egypt powerful’. 

For each attempt, children should note down what they thought was the MOST and LEAST significant to enable them to write about it.
Children to then write a few lines stating why they put what they did at the top and the bottom for each attempt and why it was different for each set.
SEND: Children to have the scaffold sheet to help them organise their thoughts. Children could also stick in their most and least significant choices to show the differences between them.

Greater Depth: Look at a partner’s book and write what THEY put at the top and bottom and why they think it’s more/less important than their partner.

Plenary

Discuss their choices and encourage them to debate about whether anyone was ‘right or wrong’. Can they justify their choices? Can they see how each of these achievements held different significance for different people?

	I can use reasoning to justify my choices about significant Egyptian achievements



	6
Identify the societal structures of Ancient Egypt compared to other civilisations 
	What was Egyptian society like? – Similarities/differences, significance and interpretation
Starter

Egyptian achievements – ask children to each write down 5 achievements from Ancient Egypt without showing their partner. One of them states an achievement and their partner has to choose one from their list that they think was more significant and why they think that. They then swap over so that the other person starts first. They can play for points or they can play in groups of 3 or 4 with one child being the judge and listening to the arguments made. Children CANNOT choose the same achievement as each other though. They then take turns at being the judge so that it isn’t just one person all of the time.

Main
Show the enquiry framework and locate today’s lesson. Look at the lesson’s question and recap on the overarching statement that we’re working towards. Highlight the key skills for this lesson.

Ask children if they can remember anything from Roman society – male dominated, women had virtually no rights, their empire allowed them to have a very diverse mix of people, hierarchy of classes, kept slaves etc. Remind them of what a society is – a group of people who are organised in one way or another. Do they think that the Egyptians had some sort of order within their civilisation? 

Explain that we will be taking a look at how Egypt structured its society, but we always want to be thinking about how that was similar or different to the Roman organisation – was it the same, better or worse?

Split the class into the 8 different strands of society – make the slaves and peasants the largest groups and the rest smaller as they move up so that there are only perhaps 3 government officials and only one pharaoh. Give each group their card and tell them that they are going to be having a conversation with an Egyptologist who needs a bit of help understanding what their role is in Ancient Egyptian society. You could ask individuals to read or have them read their responses as a group. The PowerPoint has a series of videos that ask the children various questions. Once the question has been asked, they answer accordingly and then you move the PowerPoint on which will seamlessly ask the next question. (You may want to familiarise yourself with some of the dialogue on the PowerPoint to know when to move on and when to start the next one.) Children need to listen to what has been said and respond to that question ONLY, otherwise it won’t make sense.

Once they have all had their turn speaking, think about how this was similar or different to Roman society – did they have slaves? Were most people peasants? Did they have a separate class of scribes? Were priests as high in Egypt? Was the emperor treated as a god? Did Rome allow women to be emperors?
Discuss how Egypt was quite unique in allowing women to become pharaohs as they were the first civilisation in the world to do so. Neither the Greeks nor Romans allowed this, so does that make them more advanced, even though they came AFTER Ancient Egypt? Highlight that female pharaohs tended only to rule when Egypt was in a state of crisis, usually because there was no male heir to rule or they were not of age. Quite often, they were co-rulers rather than outright rulers or they had to marry their brother or father to become queen. Look through the examples on the PowerPoint and highlight where ‘crisis’ existed for each female ruler. 
Mini-task

Children fill in their crib sheet about Egyptian society.
Task

Explain that the children are now going to be ranking different parts of Ancient Egyptian society as to advanced they think it was. Give children the statements and have them give a rating (‘Terrible’ to ‘Great’ for each part. They should then give a brief explanation for why they have given that rating.
Examples:

‘Attitudes to women – Great – women had more freedom in Ancient Egypt than in Rome and they could become pharaohs’

‘Kept slaves – Terrible – although slaves were important for building and farming, people shouldn’t be kept as slaves as it is cruel’

‘Most people were peasants – Not good – ‘most people were poor and couldn’t read or write’
SEND: Children to cut out and place the events on a larger graph – verbally give their reasons if necessary
Challenge: Children to look at other people’s graphs and debate about what they’ve put – have they given the same scores or different? Why? Is one of them ‘wrong’? Can they convince the other person to change their score?

Plenary

Go through some of the different elements of the task and ask what kinds of scores were given and why. Do they notice that not everybody thought the same? Is that OK? Do they feel like they are judging these through today’s standards? Were they acceptable thousands of years ago? Is that a sign of progress?

  
	I can identify the main elements of Ancient Egyptian society


	5
Identify the main elements of Ancient Egyptian housing in comparison to other ancient housing
	What were houses in Ancient Egypt like? – Similarities/differences, cause and effect

Starter

Have a series of pictures on each group of tables for the children to explore and a sheet of large paper. They then write down ideas linked to the pictures and move around. Encourage them to think about what we’ve learnt so far and things that might be suggested from them. Then quickly talk through each picture and the notes that were written down – was there anything people wanted to write down or say but didn’t?
Main
Show the enquiry framework and locate today’s lesson. Look at the lesson’s question and recap on the overarching statement that we’re working towards. Highlight the key skills for this lesson.

Ask the chn what they think an ancient Egyptian house would look like. Give them time to come up with some ideas. Ask them what kind of features they think might have been included and why, what do we know about Egypt as a country? Discuss the ideas and highlight key points – Egypt is hot so they most likely would have light-coloured houses, they didn’t have bricks like we have today, houses might not be as tall or as big as ours, etc.

Use the Mozaweb3D app/Mozaweb.com and load up the ‘Ancient Egyptian House’ 3D scene. 
https://www.mozaweb.com/Extra-3D_scenes-Ancient_Egyptian_house-8075
Look at the settlement as a whole and take ideas about its location near the Nile (most people lived near the Nile and away from the desert), that it was walled and that there are some 2-story houses. Highlight that not ALL settlements might have looked like this, but this is what we think is typical. Click on the ‘Structure of the Settlement’ tab and note the features – bricks (mud bricks dried in the sun with added straw to make them sturdier), fountain (a shaduf), shades and walls. Why might the settlement have these things? Do we live in similar settlements to this? Look at the ‘Dwelling’ tab and have the children point out some of its features – flat roof, steps, roof tiles, beds on the roof under shades etc. Then look at the ‘Interior Structure’ and note how the main living quarters are on the first floor – why might this be? (Potentially in case of flooding from the Nile.) If it has more than one floor, what does that suggest about its owner? Might they be rich? Highlight that the servant’s room is on the ground floor? Again, what does that mean? Ask the children if their houses look anything like this.

Quickly recap on what Roman villas were like (use the 3D ‘Roman Domus’ scene if able to quickly and visually https://www.mozaweb.com/Extra-3D_scenes-Ancient_Roman_domus-12043) and remind them of features like separate rooms, rainwater pools, fountains, mosaics, tiled roofs etc.

Mini-task

Children fill in their crib sheet about Egyptian housing.
Task

Explain that the children are going to become estate agents for this lesson and try to sell an Egyptian house. Using the sheet, they need to list the main features of Egyptian houses, the reasons why someone SHOULD buy each house and the reasons why they SHOULDN’T buy it. They should think about the similarities and differences between Egyptian and Roman houses and then finish by highlighting 5 major differences between them and stating why that was – mud-bricks could be made easily in the hot sun of Egypt; the heat made it possible to sleep in the sun; the Romans had access to tile-making so they used it for their roofs; they invented concrete so used it for their houses; it rained more in Italy so they would have rainwater pools etc.

SEND: Children to have partially completed sheet
Challenge:  http://www.teachinghistory100.org/objects/about_the_object/ancient_egyptian_house using this link, children look at the model of the house and try to spot the different elements of the house – window openings, arched doorway, the items in the courtyard, the vent at the top etc. 
Plenary
Children share their house listings and the 5 differences between the two. Did other people write the same thing? What other differences could we spot? Which of the two houses would they prefer to live in and why?

	I can identify the main features of Ancient Egyptian housing


	7
Identify the nature of Ancient Egyptian beliefs and the reasons and impacts of their changes

	Was religion significant in Ancient Egypt? – Continuity and change, cause and effect, significance and interpretation
Starter

Use the ‘History Skills By Topic’ Interactive PowerPoint to investigate some of the skills that they have learnt so far for Ancient Egypt, looking in particular at Continuity and Change, Cause and Effect and Significance and Interpretation. Examples are provided if the children are unsure of what to say for each one. This also provides an opportunity to highlight the vocabulary of the skills and concepts that they have been learning about.
Main

Show the enquiry framework and locate today’s lesson. Look at the lesson’s question and recap on the overarching statement that we’re working towards. Highlight the key skills for this lesson.

Ask the children what they think they already know about Ancient Egyptian religion. Give them a minute to talk amongst themselves and take feedback. Explain that we will be finding out about their religion and how it changed over time. Ask if Roman religion changed over time and to what? Do they think that Egypt followed the same path as Rome?

Load up the ‘Egyptian Deities’ 3D scene
https://www.mozaweb.com/Extra-3D_scenes-Ancient_Egyptian_deities-311289
and look around it, asking the children what they see – note that it is a temple, hieroglyphics, columns, opening in the roof, paintings on the walls etc. Note how these look very important which suggests that religion was significant in Egyptian society – recap on how priests were almost as important as the pharaoh.
Click on the ‘Deities’ tab at the bottom and explain that the gods listed here are some of the more important ones. There are over 700 gods known in Ancient Egypt making them polytheistic (recap on the meaning – many different beliefs/gods) and start with Amun, Ra and Horus. These three were incredibly important. Amun was seen as one of the creator gods and lots of pharaohs took his name – Tutankhamun for example. He became king of the deities in the Middle Kingdom and a nationally worshipped god in the New Kingdom. Click on the information button in the bottom right-hand corner (looks like a piece of paper) to see that he was a male. If it is stating that, what does it suggest? Look at Ra (also known as Re). He was known as one of the Sun gods and again, many pharaohs took his name (names ending in –re or –ra). This shows how important the Sun was to the Egyptians. Finally, click on Horus. He was god of the sky and the pharaoh was seen to be the living form of Horus on earth. Note how he is wearing the double crown – this is the symbol from the Narmer palette where the crowns of Upper and Lower Egypt were put together, with Egypt being potentially the first civilisation to use a crown as a symbol of authority. The ‘eye of Horus’ can also be seen everywhere across Ancient Egypt, suggesting that he can see everything as he flies through the sky. Highlight at this point the animal representations of the gods. Did the Romans represent their gods like this? Explain that the Egyptians didn’t believe that the gods took these forms, but that the animal form represented the qualities of the animal, plus it was easier to see which god was being referred to by picture.

Now click on the ‘Pantheon of gods’ tab and use the mouse wheel to move around between the different gods. Note what they are carrying in their hands. The staffs were a symbol of power, and in the other hand, the ankh (looped cross shape) was the symbol of life. Note how only Anubis (the jackal-headed god) is the only one without an ankh – this is because he was in charge of embalming mummies, which were dead, so he did not need this symbol.

Explain how the practise of polytheism existed for thousands of years, but it changed with one particular pharaoh – Akhenaten. When he became pharaoh in the New Kingdom, he wanted to JUST worship the sun god Aten and forced ALL of the temples that worshipped other gods to close. Explain how the Romans did this with Christianity around AD 391 where non-Christian temples and festivals were closed and banned. The move by Aten was an unpopular one and after he died, the country reverted back to polytheism for over a thousand years again.  Highlight that even people like Tutankhamun changed their name as they were originally called Tutankhaten, but due to the backlash, they changed it to another god.
However, Ancient Egypt would eventually become Christian as the spread of the Romans helped Christianity to spread. It took a few hundred years for it to change, but it DID change. It would then change AGAIN to mostly Islamic by around AD 1200.
So why was Ancient Egyptian religion important? Explain that the Ancient Greeks believed that a lot of their own gods came from Ancient Egypt. Temples were great signs of religion and Isis became a global figure – she had temples built to her in Greece, Spain, Italy and even London:
https://rhakotis.com/2019/07/02/isis-in-roman-britain/
Who worshipped Isis in London is hard to tell, but we know that the Romans brought people from all over their empire to Britain, so it could have been Egyptians living in Britain. The power of religion in everyday life was immense and everything that the Egyptians did was connected to religion in one way or another.
Mini-task

Children fill in their crib sheet about the significance of Egyptian religion.
Task

Children to take the pictures of the different parts of Egyptian religion and create an infographic about it, highlighting several key features:
· Continuity of polytheism for thousands of years

· Change to monotheism, back to polytheism

· Change to Christianity under the Romans

· Significance of their religion on everyday life and other civilisations

· The nature of certain religious beliefs and characteristics of the gods

SEND: Children to fill in partially-completed sheet

Challenge: Children to compare Egyptian and Roman religion – what was similar, what was different? Why were these things similar or different?

Plenary

Children share their infographics using AirServer on an iPad so that we can see what they have created. Ask the class to look at the relevant information, whether they have used the language of continuity and change and if they have recorded the key points about Egyptian religion.

	I can identify what Ancient Egyptian beliefs were and why they changed
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Identify the crucial role of trade in Ancient Egypt’s rise in power
	How did Ancient Egypt become so powerful? – Cause and effect, significance and interpretation 
Starter

https://www.history-rocks.com/1-minute-challenges
Use the 1-Minute Challenge fans to recap on learning within the topic so far. Children have a fan of questions each and a timer (iPad or stopwatch) and see how many they answer correctly. They can play ‘speed-chess’ where they choose a different set of questions in pairs, then set a 1-minute timer and if they answer correctly, pass it over to their partner who has to answer. If they don’t know or are incorrect, they continue to answer the next question whilst their time counts down. The person who answer the fastest or the most is the winner.

https://www.online-stopwatch.com/chess-clock/
Main
Show the enquiry framework and locate today’s lesson. Look at the lesson’s question and recap on the overarching statement that we’re working towards. Highlight the key skills for this lesson.

Ask how they think a country can become powerful? Explain that Ancient Egypt became really powerful at several points in its long history for a number of different reasons, but it also became weak at several points too. We will be looking at one of the major factors for its strength – its ability to manipulate the Nile to produce food that it could then feed its own population with and trade excess grain.
To do this, load up the ‘Ancient Agriculture in the Nile Valley’ 3D scene:

https://www.mozaweb.com/Extra-3D_scenes-Ancient_agriculture_in_the_Nile_Valley-45089
Look at the river itself, the location of the settlement and where they can see areas for growing crops already. Watch the ‘Flooding’ tab to see how it happened, then the ‘Draining’ tab and note the black soil that was left. This is why the Egyptians called Egypt the ‘Black Lands’ as this soil was amazingly fertile and helped them grow an abundance of food. Look at the ‘Irrigation System’ tab and note the shadoof/shaduf (the crane with a bucket) and the canals. Explain that these were clever ways that the Egyptians could move water to different parts so that they covered more ground. All of these things helped Egypt become the most powerful civilisation in the Mediterranean for a long time and at one point, they had enough grain to feed everyone in Egypt for an entire year!
Highlight the importance of the papyrus plant in Egypt for making various things such as paper, boats and even items of furniture. Papyrus paper was the first type of paper in the world and was exported to lots of different places around the world before animal skin became common for writing on (vellum). Two of the main importers of grain and papyrus were Rome and Greece. Click the button to open the trade maps. Note on the left map the significance of the Nile running right through the country, meaning people could sail easily up and down, also noting the gold mine in Nubia at the very bottom which gave it plenty of gold. On the right map, note the different connections to different places which would mean lots of routes for trading and how Egypt was in a perfect position to trade with a variety of different people.
Task – needs a large amount of multi-link cubes (plastic maths counting cubes or Dienes/Base 10 blocks) and plastic silver coins (denomination isn’t important, just needs to be silver)
Split the class in half. Explain that we will be doing a simulation activity to see how important trade was for Ancient Egypt to become powerful and how much it depended on being able to produce grain to feed its people and to export. 

Within each group, select one child to be the pharaoh – they will be in charge of making the decisions about what happens. The idea is that each pharaoh will hopefully do different things. Once a pharaoh has been chosen, THEY can select a vizier, someone who will help them with their decisions. Next, divide the rest of the children into 3 different groups (numbers are rough guides and dependent on size of class) – Romans and Greeks (2/3 children), grain farmers (7 or 8 children) and papyrus growers (2 or 3 children). Give the grain farmers a whole bunch of cubes that are the same/similar colour to act as grain that they will grow and harvest. Give the papyrus growers a decent amount of different coloured cubes to act as papyrus that can be sold.
At this point, give the pharaoh around 20 grain cubes. Explain that this is enough to feed the population of Egypt (the farmers, growers, the pharaoh and the vizier) and still have some left over. The left-over cubes should be ‘stored’ – put them to one side. Explain that we will now be using the PowerPoint to see what happens each year from the Nile, whether it rises enough and we have a great harvest, or if it fails and we don’t. The pharaoh must decide what happens with the grain and papyrus that is produced – do they keep any spare and store it in case of a bad year or do they sell it all to the Romans/Greeks to earn more silver? The winning pharaoh will be the one who makes the most silver and keeps their people fed.
Start the PowerPoint and see what happens. The events are randomized so there is no set path, each time it is played it should be different. At the end of every turn (a year) the population needs feeding. The pharaoh must collect the grain in first and can then dispense it amongst their people. Each person (except the Greeks/Romans) needs ONE cube for that year. The Romans/Greeks can ask to buy papyrus and grain and the pharaoh decides how much to sell. Explain that the pharaoh can order the papyrus growers to become grain farmers and they can add 2 more cubes for each extra farmer that they add. This means that they won’t be able to sell as much papyrus and make as much money, but are more likely to be able to feed their people. They can have the farmers switch between each role and add 2 extra units of either for additional people beyond what was originally set out at the start of the activity. Halfway through the game, explain that the Roman world is expanding and now they need TWICE as much grain if they sell. This will earn them more money but will obviously deplete their stores, running the risk of famine. Play around 10 turns and bring the activity to a halt. Count up the coins to see who made the most. Ask what they think the pharaohs might use these coins for in Ancient Egypt? Highlight that more wealth often meant building huge temples, statues, tombs and financing wars.
The children should hopefully see how dependent the Egyptians were on the success of the Nile flooding and that some years it was great, but other years it failed them. Replay the activity again in different roles and ask the children to think about what they might do differently this time.

Finish by having the children write a short paragraph about what happened in the activity, stating the relationship between trade, power and wealth.

Mini-task

Children fill in their crib sheet about how trade made Egypt so powerful.
SEND: Photographs of the activity can be taken to help them articulate what happened or verbal feedback can be given.

Challenge: Children to suggest what they might have done differently to have either improved their wealth or stopped a famine from breaking out – what do they feel is most important?
Plenary
Ask the class what they felt that they learned from this simulation. Do they understand how Ancient Egypt was so dependent on the Nile for its success? What happened when Rome demanded more food? Do they think that this is a similar circumstance for other civilisations that they’ve learnt about?

	I can identify the significance of trade for Ancient Egypt
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Identify sources of evidence in Ancient Egypt and the contrasting interpretations of the evidence
	Why can’t historians agree on what Ancient Egypt achieved? Sources of evidence; significance and interpretation
Starter
Play the Crack the Safe game to recap on some of the prior learning. Children look at the possible answers for each question and secretly write down the corresponding number for each correct answer. They should end up with a 5-digit code that they think will open the safe door. If they cannot access it after 3 turns, lock the safe and go through the answers. If they are correct, reward them with whatever reward systems you have in place. 

Main

Show the enquiry framework and locate today’s lesson. Look at the lesson’s question and recap on the overarching statement that we’re working towards. Highlight the key skills for this lesson.

Ask the children how they think we know about the Ancient Egyptians. Why do we know the things that we know? Explain that we know things about the past because we find evidence of it. These are called sources. Recap on the difference between primary and secondary sources – primary sources were created at the time or by someone that existed at that time, whereas secondary sources were created afterwards by people who weren’t there. Ask if they think one is more important than the other. Highlight how both have their advantages and disadvantages. Primary sources provide a snapshot of something and don’t give us the entire picture, whereas secondary sources hopefully take a bunch of primary sources as inspiration and tell us the bigger picture.

Ask if they think that we know EVERYTHING about the Egyptians? Why don’t we know everything about them? Explain that our understanding of Ancient Egypt comes from the evidence that we find, but not all of the evidence that has been found has been complete or is fully understood. Papyrus scrolls have been a great way of reading about the lives of Egyptians, but no scrolls have ever been found about their engineering projects like the sphinx or the pyramids, meaning that we don’t know for sure how they were built. This means that historians, archaeologists and Egyptologists have to make sensible guesses and theories about things using the evidence that they DO have.
Explain that we will take a look at some of the ways that they disagree about a few different pieces of evidence. Take a look at the picture of the Dendera ‘light bulb’. Explain that some historians (although these are mostly fringe theorists) think that this image shows the Egyptians using electricity through a light bulb. Ask why they think this might be. Highlight the shape of the ‘bulb’, the ‘filament’ running through it and the ‘socket’ that the bulb joins to. Now explain that this theory featured on The History Channel’s Ancient Aliens program. Highlight that The History Channel are a well-known company that produce lots of programs every year. One of their theories is that these were used to light the temple with electricity as they were dark and had no windows and that there are no traces of soot on the temple roof from fire-bearing torches. Now highlight how lots of this is either wrong or interpreted completely differently by lots of Egyptologists. First of all, highlight that the ‘socket’ is actually a lotus flower and the whole image depicts one of the creation myths of Egypt – the lotus flower was the first thing to rise from the waters and the ‘filament’ is actually a snake (you can see the eyes) which represented the god Atum. The ‘bulb’ part is thought to be the protective enclosure of the sky and the ‘cable’ at the bottom is actually a boat. Explain that there is no evidence of the Egyptians ever having electricity elsewhere – no writing and no artefacts. Surely if they had the power of electricity, there would be more evidence of it? Show the photos of the soot on the ceiling in the temple. This also proves the theory wrong as there was very clearly soot on the ceiling of the temple. So why is there confusion? Part of the problem is that we often look at things from the past with knowledge of today – it looks like a light bulb, so it must be one.
Another strange theory is that the sphinx is much older than it actually is. Some theorists date the sphinx back to before 5000BC and even as early as 10,000BC instead of around 2500BC because they say it has water erosion on it which would have taken thousands of years. So why is there confusion? There is no evidence of large groups of people in Egypt before around 3100BC when it was united who could have built such a structure. The sphinx is also seen as the guardian of the pyramids, was thought to be built by Khafre of the 4th dynasty and may well have looked like him.
The biggest thing that people cannot agree on is how the pyramids were actually built. Show the screenshot of the YouTube comment. So why is there confusion? There are several theories about how they could have been built ranging from aliens to waterways and everything in between. Explain that the actual size and enormity of the pyramid is generally what causes people to question how it was made, plus the size and weight of the blocks. There are thought to be around 2.3m blocks in the building of the Great Pyramid alone and each stone weighs around 2.5 tonnes (about the same as an adult rhino) making it extremely difficult to lift them that high. The Great Pyramid was the tallest structure on earth for thousands of years. The most popular theory is that of ramps and logs that were used to roll and drag the stones up, but even then, there are debates as to which ramp method was used! Show the pictures of the different ramp methods.  
Mini-task

Children fill in their crib sheet about some of the issues with sources of evidence.
Task
Children use the images and write the different theories about each image, stating why there is confusion amongst people and why different theories exist. They then explain why the lack of evidence makes it hard for us to understand some of the past.
‘People think it looks like a modern light bulb’ (image) ‘It is actually the story of one of Egypt’s creation myths with a lotus flower and the gods’

‘Some people think the sphinx was built long before it actually was because of water erosion’ (image) ‘Most Egyptologists don’t agree because there weren’t big groups of people who could have built it living there’

‘Some people think long ramps were used to build the pyramids’ (image) ‘Most Egyptologists believe there were either internal or outer ramps used to move the stones’

‘We don’t know everything about Ancient Egypt because we don’t always have records. They didn’t write much about how they built things and some of their pictures can be hard to understand.’


SEND: Children use the sentence stems to help form their sentences

Challenge: Children state why we must be careful in accepting different theories and identifying which ones might be extreme or unlikely
Plenary

Children share what they have written about each theory and why this causes problems for us to understand the past. Draw parallels between prehistoric Britain and the lack of evidence. 

	I can identify why sources of evidence can be problematic
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To understand that historical enquiry requires justification and evidence to provide a coherent answer

That investigating history can be presented in a number of different formats
	Assessment – responding to the enquiry statement – full day activity
Explain that the chn are now going to be replying to the enquiry statement that involves most of their learning from the topic. To do this, they need to think carefully about what they have learnt and what is relevant to replying to the statement.
The statement we’ve been working towards is: ‘The Ancient Egyptians are only known for their pyramids and mummies.’
Explain that we will be doing this in a creative way by making a ‘mini-museum’. Display a pre-made version of one to show the children what they look like:

www.history-rocks.com/mini-museums
Explain that the purpose of these is to respond to the statement and so they will have to think carefully about the 4 different elements that they want to include to respond to this statement. Use the crib sheet to recap on the important achievements of the Egyptians. Spend some time allowing the children to decide which they think are some of the most important achievements that respond to the statement. Encourage them to think about the ‘artefacts’ that they will be able to include to demonstrate their points. Show the packs that they will have that they can use to help them:
https://www.bakerross.co.uk/egyptian-foam-stickers
Explain that they can also use paper and card to create other ‘artefacts’ that they want to use. They should use card L shapes to prop up their artefacts. Give the children a few minutes to decide on the 4 areas and the artefacts – take suggestions and share. How do these artefacts help show what Egypt managed to achieve? Hand out lolly sticks and card for them to create the enquiry statement which will stick up from the middle of the museum to help remind them of what they need to focus on.
Walk the class through the process of making the actual backgrounds. Highlight that they need to think about the written elements first BEFORE they make the backgrounds otherwise they won’t be able to write on them. Explain that they will be presenting these in the hall to a Y5 class who will be asking questions, so they need to think carefully about what they are choosing and what they are writing. Have the children write down what their information on each background before showing them how to put it together. 

Once they have put them together, they can start collecting and creating their artefacts. Children should be given ample time to create their artefacts and to set up their museums. Explain that they will only have a limited amount of time though and shouldn’t spend too long on a single aspect or artefact. Keep reminding them that they need to respond to the statement on the lolly stick in the middle of their museum. 
Once children have finished, they can talk to each other about what they have chosen and how this responds to the statement. They should think about preparing answers to questions that they might be asked – ‘Do you agree that the Egyptians are only known for their mummies and pyramids?’ ‘What else did the Egyptians manage to achieve?’ ‘Why have you chosen this evidence to respond to the statement?’ ‘Why is this artefact so important to understanding Ancient Egypt?’ ‘Were the Egyptians the only people to manage this achievement?’ ‘How were these achievements similar or different to other ones you’ve learnt about?’ ‘Are there other things that you could have included on here that you didn’t?’ ‘What have you learnt about Egyptian achievements that surprised you the most?’ 

Children will then present their museums on Seesaw to keep a record of them. They should take a picture of each side and type in what they have written for each side so that it is clear. Generate QR codes for each post to stick in books as evidence. At a selected time, children will then take their museums into the hall to meet with a Y5 class who will come and question them, using the question prompts and adding their own questions.
Assessment goal – The purpose of this assessment should enable children to demonstrate their ability to respond to an enquiry question/statement using appropriate evidence. They should be able to construct an informed response using this evidence which engages them with the substantive content that they have learned whilst also engaging with the key disciplinary skills of significance, interpretation, sources of evidence, constructing the past and communication.
	I can conduct an enquiry using existing knowledge and further research, providing evidence for my reasons

 


